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. Review Research and Policy that is driving
changes for us today.

~Understand the Backgrau
Workshop and the genres of writing

~Understand the steps iI|n
moment o story.

~Understand the steps af

- Recogni ze how SLPOs can
of writing a small moment story through
conferring




. Recogni ze how SLPOs c
teachers across the 1t

. Understand how to write goals to support oral

and written | anguage
Standardized Assessments (CELF-4 and TNL)

~ Understand how to measure Curriculum
Based IEPT Goals through classroom based
assessments




A Brief Review of Research,
Policy Changes & ASHA
Statements



Policy Changes

. No Child Left Behind (2001)
. IDEA 2004

The reports and research indicated a need
for change in the way we all instruct
literacy and identify children for
special education




2010 ASHA Roles & Responsibilities of
SLPs in the Schools: Critical Roles

Ensuring Educational Relevance d The
litmus test for roles assumed by SLPs
with students with disabilities is whether
the disorder has an impact on the

education of students. Therefore, SLPs
address personal, social/emotional,
academic, and vocational needs that
have an impact on attainment of
educational goals.




2010 ASHA Roles & Responsibilities of
SLPs in the Schools: Critical Roles

Providing Unique Contributions to
Curriculum 0 SLPs provide a distinct set of
roles based on their focused expertise In
language. They offer assistance in addressing

the linguistic and metalinguistic foundations of
curriculum learning for students with
disabllities, as well as other learners who are
at risk for school failure, or those who struggle
In school settings.




2010 ASHA Roles & Responsibilities of
SLPs in the Schools: Critical Roles

Highlighting Language/Literacy 0 Current
research supports the interrelationships across
the language processes of listening, speaking,
reading, and writing. SLPs contribute

significantly to the literacy achievement of
students with communication disorders, as
well as other learners who are at risk for
school failure, or those who struggle in school
settings.




2010 ASHA Roles & Responsibilities of
SLPs in the Schools: Collaboration

NWorking coll egi all

teachers who are primarily responsible for
curriculum and 1 ns




Evidence-Based Practice, Response to Intervention,
and the Prevention of Reading Difficulties; Dr. Laura

ASLPOS need t o -Haseddsapline

A Policy Change Impacted how school based
SLPO del i ver 1 nterve

A Our SLP servicesareni ncreasi ngl
to ensure that they have concrete and
measurable impacts on high-priority
di mensions of pupi |

~)




The Future of SLP Practices in the Schools Deborah
Adamczyk, ASHA Director of School Services (2009)

Roles of SLPs in Response to Intervention:

ASLPO6s should decrease amo
pull-out and spend more time on consultation and
classroom-based intervention.

Consult on the role that language plays in curriculum,
assessment, and instruction

Explain the interconnection between spoken and
written lanquage

Consult with teachers to meet the needs of students in
Initial RTI tiers with a specific focus on the relevant
language underpinnings of learning and literacy




What Really Matters In Response to
Intervention (2009) R. Allington

. Reviewed the research on interventions and
the links to the classroom lessons

~Found nwhat 1 s being |
not typically transfer

. Settings (classroom versus intervention) rarely
had curricular coordination, which created
curricular confusion

. Concluded that what matters most is that
Intervention teachers and classroom teachers
need to use the same curriculum and
assessments for all students.




Connecting to Write
Educati onal SLPOS

Educational relevance
Curriculum contributions

Language/literacy connection
Collaboration with classroom teachers
Classroom based intervention

Rtl initiatives
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The Background
Workshop

Framework

Genres of Writing




How Wr i1 ter 0s

_ If you can think it, you can tell it. @
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you can t el
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't you can dr aw
so that éthe reader

were thinking! Q
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Wri teros Workshop I
. A 10 minute mini-lesson led by the teacher
. An independent writing time for students with

teacher support

. A time to share some student writing and have
the teacher highlight key skills to remember
from the writing




The Mini-Lesson

Components of the Mini-Lesson

~ Connect

. Teaching Point

. Active Engagement
~ Link




Supports to Wri

These skills are addressed more fully at times
ot her than Writeros Wor Kk

. phonemic awareness
_alphabetic skills

. phonics
_handwriting

_ storytelling
_word study
_Interactive and shared writing



Units of Study

Wri teros Wor kshop h
of study. Primary resources used are
from Lucy Calkins, Katie Wood Ray,
Martha Horne and Mary Ellen Giacobbe.
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Units of Study-Kindergarten

Talk, Draw, Write
Concept Books
List Books

Small Moments
How-T0

All About

Poetry




Units of Study-First Grade

Launching

Small Moments

Writing for a Reader
Revision-Authors as Mentors
How-to

All About

Poetry




Units of Study-Second Grade

Small Moments

Writing for a Reader
Revision-Authors as Mentors
Realistic Fiction

Descriptive Report

Poetry







Small Moment Stories

Goal: to retell a sequence of events that really happened

with precise detail in such a way the reader can follow
the events

Very focused narrative vignette

Is a true story that happened to the author
Is told in the voice of a storyteller

Setting usually does not change

Has characters

Starts close to the action

Has a beginning-middle-end

IS not a summary




Small Moment Stories

Has a sequence of events over time (even if time
period is very brief)

Tells what happens (plot)

Contains dialogue

Contains details:

setting, inner thought, character action, physical
descriptions

Has a good lead and effective ending

Important parts of the story are expanded (Show,
Donot Tel )

May use snippets of fictional stories, personal
narratives , memoirs as examples




Getting Started on a Small Moment

1st

Writers think of
something that

really happened
to them.




2nd

Writers picture what
happened
In their minds.

They tell what they
see over their
fingers.




They sketch the

event on paper.




They write words that

transform their sketches
Into Small Moment
stories.




—_—

Writers add detalls:

setting, internal thinking,
dialogue, character
. actions, physical

description and g P
illustrations. %%T







Qualities of Good Writing



CONTENT AND IDEAS
The Heart of the Message
The Heart of the Message i main idea Is evident
Clarity T makes sense
Narrow topic T focused and manageable size
Details T beyond obvious or general (dialogue, setting, thought shot,

character action, physical descriptions)
Show, Donot Tel!l

ORGANIZATION

Internal Structure
Inviting opening
Effective ending
Sequencing 1 logical and effective
Transitions 1 linking ideas and paragraphs
Genre specific elements




‘ Qualities of Good Writing

STYLE AND VOICE
Voiceper sonal tone and fl avor of

Tone or personal flavor T appropriate to the purpose, topic,
audience, and form/genre

Effective word choice T vivid, precise, and memorable
Variety of sentence beginnings, lengths, and patterns

Reader gains a sense of text/author intent

CONVENTIONS

General mechanical correctness of the piece
Sound-symbol/conventional spelling
Spacing
Grammar and usage
Capital letters
Punctuation

t




WRITING PROCESS
Evidence of:
. Prewriting

~ Revision
_ Editing




The Art of Conferring

NnOnteoneo conferring
writeros workshop.

. The writing process Is an internalized
conversation.

_ Hearing the teacher talk allows children
to internalize these conversations, and In
the end, they are able to talk with
themselves in the midst of their writing.




The Architecture of Conferring

~ Observe

~ Research

. Compliment

_ Decision to Teach

Connect

Teaching Point
Active Engagement
Link




Conferring

Conferring with students can occur in
various ways:

11

~ Table Conferences

_ Partner Conferences

. Small Group Conference




The Goal of Conferring

The goal of a conference is to leave the
writer with a better understanding for
transference of the conferred skill the

next time he/she writes, rather than to

make the present wrli



| .|

SLPOs Supporting
Process through V

Workshop

Scheduling
1:1 Conferring

Small Group Strategy Work
Whole Class Mini-Lessons




I
Weekly Schedule

/Revised approximately every 4 weeks
/Derived from ASHA Workload CD



Compute Weekly Time Allocation

8:15 A
8:30 AM Scheduled Day Off
8:45 A

Lindbom Elementary

8:15 AM 8:15 AM Meeting Mechanic Mtgs
8:30 AM 8:30 AM Meeting Mechanic Mtgs
8:45 AM 8:45 AM Meeting Mechanic Mtgs

Master Schedule 2009-2010 revised 4-20-10

Kimberly Seymour, Ed.S., CCC-SLP

8:15 AM
8:30 AM
8:45 AM

8:15 AM
8:30 AM
8:45 AM

9:00 AM KEY
9:15 All Conventions: Sound-Symbol

9:00 AM KIV: T2&3
9:15 AM KIV: T2&3
9:30 AM Blazo: Jacob, Kayne
9:45 AM 5 min: Sydney (k/g)

9:00 AM KIV: T2&3
9:15 AM KIV: T2&3
9:30 AM
9:45 AM

10:15 AII T1: Collaboration/w hole clas
10:30 All T2: work with at-risk

10:00 AM|5 min.: Andrew R., Christoph
10:15 AM
10:30 AM
10:45 AM

10:00 AM
10:15 AM

11:00 A
11:15 A'I 5min kids: w ork on artic or
11:30 All syntax 1:1, closest location
11:45A

10:45 Al T3: [EPT students

11:00 AM
11:15 AM
11:30 AM
11:45 AM Larson/para consult

11:30 AM lunch
11:45 AM lunch

9:00 AM Ph Manip: Devin, Dillyn, Chris|
9:15 AM Ph Manip: Devin, Dillyn, Chris|

9:00 AM KIV: T2&3
9:15 AM KIV: T2&3
9:30 AM Blazo: Kayne, Noah, Julian

9:45 AM Price: Phonological Aw T2&3

10:15 AM 5 min: Andrew R., Christophd
10:30 AM Sidney (k/g)

10:00 AM Price: Phonological Aw T2&3

10:15 AM Ph Manip: Devin, Dillyn, Chris
10:30 AM
10:45 AM

tian, Presley

11:35 AM Joey, Payton R.Comp T2&3
11:45 AM Joey, Payton R.Comp T2&3

11:00 AM
11:15 AM
11:30 AM Joey, Payton R.Comp T2&3
11:45 AM Joey, Payton R.Comp T2&3

12:00 **\WW mini-lessons
12:15 Pll Angela, Max, Bella, Quinn

12:00 PM
12:15 PM JT: Adapt curriculum

12:00 PM|Joey, Payton R.Comp T2&3
12:15 PM | lunch

12:00 PM|Joey, Payton R.Comp T2&3
12:15 PM|lunch

N\

4

12:30 Fll Payton, Joey G. 12:30 PM JT: Adapt curriculum 12:30 PM 12:35 PM | lunch 12:30 PM|lunch
12:45 1 12:45 PM lunch 12:45 PM 5 min: Christian C. 12:45 PM 12:45 PM lunch

1:00 1:00 PM lunch 1:00 PM Stamper: Ph.Aw. T 2&3 1:00 PM Stamper: Ph.Aw. T 2&3 1:00 PM

1:15 Ii 1:15 PM 5 min kids: Christian 1:15 PM Stamper: Ph.Aw . T 2&3 1:15 PM Stamper: Ph.Aw . T 2&3 1:15 PM

1:30 PV 1:30 PM 1:30 PM

1:45 1 1:45 PM : 1:45 PM

2:00 Unscheduled blocks will be used for: 2:05 PM 2:00 PM 2:00 PM

2:15 PII compliance tasks (IEPT's) 2:15 PM|5 min: ., Angela 2:15 PM 5 min.: ., Angela C. 2:15 PM 2:15PM

2:30 PII communication parents/staff | 2:30 PM|5 min: Olivia, Micah 2:30 PM 5 min: Remy., Kyle V. 2:30 PM 5 min kids:Quinn, Brenden E. | 2:30 PM

2:45 idesigning student interventio] 2:45 PM|5 min kids: Megan H. 2:45 PM 2:45 PM 5 min kids:Olivia S., Megan H.| 2:45 PM

3:00 3:10 PM KIV: T2&3 3:10 PM Price: NWF 3:00 PM 3:00 PM

3:15 PM 3:15 PM KIV: T2&3 3:15 PM Price: NWF 3:15 PM Blazo: In class supportT2&3 | 3:15 PM

3:30 PM 3:30 PM KIV: T2&3 3:30 PM Price: NWF 3:30 PM Blazo: In class supportT2&3 | 3:30 PM

3:45 PM 3:45 PM Blazo: Alison, Connor, Joe 3:45 PM 3:45 PM 3:45 PM

4:00 PM I-unﬂ-ﬁ.—i_l-uﬁm End of Day I-nﬁmi-‘i_l_nnﬁ-ﬁ._(

4:15 PM 4:15 PM 4:15 PM 4:15 PM 4:15 PM

‘--------------



NPhonol ogi cal Awareness
are the 2 best predictors of how well a child

wi | | |l earn to read ( a

National Reading Panel Research
1999




Compute Weekly Time Allocation

:15 AM
I'8:30 AM Scheduled Day Off
145 AM

8:15 AM
8:30 AM
8:45 AM

Master Schedule 2009-2010 revised 4-20-10

Lindbom Elementary
Kimberly Seymour, Ed.S., CCC-SLP

8:15 AM Meeting Mechanic Mtgs
8:30 AM Meeting Mechanic Mtgs

8:15 AM

8:30 AM
2:45 AM

8:45 AM Meeting Mechanic Mtgs

:00 AM KEY
l):15 AM Conventions: Sound-Symbol

9:00 AM KIV: T2&3
9:15 AM KIV: T2&3

9:00 AM KIV: T2&3
9:15 AM KIV: T2&3

[9:30 AM
145 AM
:00 AM
I):15 AM T1: Collaboration/w hole clas
l:):30 AM T2: work with at-risk

:45 AM T3: IEPT students
:00 AM

I1:15 AM 5min kids: w ork on artic or
I1:3O AM syntax 1:1, closest location
145 AM
2:00 PM **WW mini-lessons
I2:15 PM Angela, Max, Bella, Quinn
l2:30 PM Payton, Joey G.
2:45 PM
1:00 PM
[l1:15 Pm
fl1:30 PV

11:45 PM

2:00 PM Unscheduled blocks will be used for:
I2:15 PM compliance tasks (IEPT's)
I2:30 PM communication parents/staff

12:45 PM designing student interventio|
3:00 PM

[l3:15 P

{13:30 P
45 PM
0 PM

X

Pull-out from 4 sections of Kindergarten Classrooms
Tier 2 & 3 Work: Phonemic & Phonological Awareness

Co-teach with Resource Room Teacher or another SLP

8:15 AM
8:30 AM
8:45 AM

9:00 AM KIV: T2&3
9:15 AM KIV: T2&3

N 7




SLPOs Supporting
Interventions

Small Groups formed
from data analysis
of:

1. MLPP Phonological
Awareness

2. MLPP Hearing and
Recording Sounds

DIBELS Phoneme
Segmentation
Fluency




SLPOs Supporting
Interventions

Small Groups formed
from data analysis
of:

MLPP Phonological
Awareness

MLPP Hearing and
Recording Sounds

DIBELS Phoneme
Segmentation
Fluency




Compute Weekly Time Allocation

Push-In Second Grade

Observe Teacher
Mini-lesson

Pull Strategy
Group of 4-6 students
(4 |
Or

1:1 Conferring

Master Schedule 2010-2011 revised 11-3-10
Hornung Elementary/Chilson Hills Headstart/Shepherd of the Lakes/Kensington Woods
Kimberly Seymour, Ed.S., CCC-SLP

8:15 AM Team Meetings
8:30 AM Team Meetings
8:45 AM Team Meetings

9:15 AMWW: Grant
9:30 AM|5 min: Qui
9:45 AM|5 min: Jacob M. (Sz4)
10:00 AM First Grade Intervention
10:15 AM
10:30 AM R4: Kaila, Garrett
10:45 AM R4: Kyle
11:00 AM R4: Brandon
11:15 AM R4: Jasmine
11:30 AM
11:45 AM|WW: Darkow ski/Y okie
12:00 PM WW: Darkow ski/Y okie
12:15 PM

12:30 PM

EPT gt

1:15 PM lunch

1:35 PM Brow n Intervention
1:45 PM Brow n Intervention

2:00 PM Foltyn Intervention 1

2:15 PM Foltyn Intervention 1

2:30 PM Foltyn 2/Grant

9:45 AM
10:00 AM First Grade Intervention
10:15 AM
10:30 AM RW:Dark/Y okie
10:45 AM RW:Dark/Y okie
11:00 AM|Sh3: Craig
11:15 AM Sz4: Rachel R, Jacob M.
11:30 AM Sz4: Carl

9:00 AM
9:15 AM|G2: Nicholas R.
9:30 AM G2: Macey M.

9:45 AM

10:00 AM First Grade Intervention
10:15 AM

10:30 AM/ WW:Ross(J.T.)Mango(M.T.)
10:45 AM/WW:Ross(J.T.)Mango(M.T.)

8:15 AM
8:30 AM
8:45 AM

—

\

9:00 WW:Grant
9:15 WW: Grant

/

9:30 AM RW.STratham

9:45 AM RW: Strachan

10:00 AM First Grade Intervention

| 10:15 Am

10:30 AM|WW: Mango
10:45 AM|WW: Mango

| 11:45 AM lunch

12:00 PM lunch

12:15 PM lunch

12:30 PM M4: Quinn

12:45 PM M4: Matthew , Keith
1:00 PM
1:15 PM
1:35 PM Brow n Intervention

1:45 PM Brow n Intervention

2:00 PM Foltyn Intervention 1
2:15 PM Foltyn Intervention 1
2:30 PM Foltyn 2/Grant

2:45 PM Foltyn 2/Grant
3:00 PM Siddal Intervention
3:15 PM Siddal Intervention
3:30 PM
3:45 PM
4:00 PM

2:45 PM Foltyn 2/Grant
3:00 PM Siddal Intervention
3:15 PM Siddal Intervention
3:30 PM
3:45 PM
4:00 PM

11:00 AM
11:15 AM|Comp.Str Grp:
11:35 AM|Spencer W., Spencer C (S4)

11:45 AM

12:00 PM travelllunch
12:15 PM travelllunch
12:35 PM SSG/Kensington Woods

12:45 PM SSG/Kensington Woods

1:00 PM| SSG/Kensington Woods
1:15 PM SSG/Kensington Woods
1:30 PM Kensington Woods

1:45 PM Kensington Woods

2:00 PM| Kensington Woods
2:15 PM Kensington Woods
2:30 PM travel

2:45 PM travel

3:00 PM Chilson Hills
3:15 PM Chilson Hills
3:30 PM Chilson Hills
3:45 PM Chilson Hills

4.00 PM

11:00 AM Sh3: Brenden E.
11:15 AM|Sh3: Craig

11:30 AM G2: Nicholas R

11:45 AM|WW: Darkow ski/Y okie

12:00 PM WW: Darkow ski/Y okie
12:15 PM Brandon(R4), Carl (Sz4)
12:30 PM Brandon (R4), Carl (Sz4)
12:45 PM

1:00 PM lunch
1:15 PM lunch
1:30 PM lunch
1:45 PM

2:00 PM Sonya consult
2:15 PM Sonya consult
2:30 PM evaluations
2:45 PM evaluations

3:00 PM evaluations
3:15 PM evaluations
3:30 PM evaluations
3:45 PM evaluations

4.00 PM /

[ ————
4:15 PM | 4:15 PM | 4:15 PM | 4:15 PM

.

4




I
SLI Student Example |

Kati eos | EPT goal s
Conferring
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Qualities of Writing

1- secure

2-developing

3-areaofceny

Ideas

Writing has a strong, easy to
identify message.

The writer sticks withhe topic
and does not try to tell
everything.

The writer seems to know a lot
about the topic.

The writer consistently chooses
interesting details to expand the
main idea and
attention.

The paper is very clear; it is eag
to understand whahe writer is
saying.

The paper has an identifiable
main message.

At some point the writer may
introduce one or more main
unrelated topics.

The writer seems to have thou
about the topic, though more
information would be helpful.
The writer shares onar two
details; more would expand or
clarify the main idea.

In most cases, it is possible to
figure out what the writer is
saying.

e paper does not

to have a main message.
The writer does not have e
information or is not sharing
enoudn information to get the
message across.

The writer does not share detail
he/she shares random thoughts
a list that does not relate to any
main idea.

The writeros
message is unclear.

Organization

The paper has a strong, logical
sense or order. lItis easy to
follow.

The writer sticks to the main
idea; he/she does not meander
The beginning (lead) is
compelling and draws the read¢
in.

The ending fits the paper well
and makes it feel finished.

The paper has a reasonable se
of order; some details could be
moved or eliminated altogether|
Much of the time, the writer
sticks to the main idea, but now
and then he/she meanders dow
a side trail.

The paper has a beginning.
The paper has an ending.

etails seem random o
order; lak of a main idea
be the root cause.

The writer meanders or tries

beginning; it just starts in.
The paper does not hav
ending; it

Conventions

Converiions come easily or this
writer has gone over the paper
carefully.

The writer puts spaces betweer]
words.

The spelling is correct or easy t
read.

AEndingd mar ks

consistently and appropriately t
end sentences.

Capital letters are consistently
usal to start sentences.

Conventions are clear or correc|
enough to make the paper
readable.

The writer puts spaces betweer|
most words.

Most of the spelling is readabl
with attention.

Most sentences have the correq
ending mark.

Capital letters are used ttag
most sentences.

for this writer or she/he ha
looked over the paper yet to
make gradédevel appropriate
corrections.

A lot of spelling is hard to read.

Periods do not appear at the en
of all sentences.

Question mark do not always
end questions.

Capital letters do not always
begin sentences.

~_

Teacher
Completed

this




SLPOs Supporting
Tier 3 Interventions

Category/Area: Communication Skills: Language

Annual Goal: Katie will improve her language skills as
they relate to speaking and writing.

Objectives:

1. Katie will state the heart (purpose) of her message,
so that she sticks to the topic of her message both
orally and in writing. (ie. | want my readers to know
I'm a good artist)

Katie will sequence personal narratives orally across
her hand/multiple pages of paper so that her writing
and oral stories are well organized.




Video: Using Story Telling Voice

. Telling story across
. Telling story across




Student Example 1. Katie

Small moment
Story before any
1:1 Conferring
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1:1 Conferring Notes

Date:

Observation

Research

Compliment

Teaching
Point

9/28/2010

Picture did not
match the content of
her story

Heart of K
story is Mrs. Grant
told the whole class
her picture was

good, and she

wants her readers to
know this

amhe defails in her

dr awi ngé.

a good artist!

Writers sketch
théir story asross
the page.

Make a movie in
your mind about
when this
happened to help
you with the
sketching.

Tell Story
across hand
and paper




Student Exampl e

\fter multlple conferences
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1:1 Conferring Notes

Date:

Observation

Research

Compliment

Teaching
Point

10/14/2010

Katie followed
through with
sketching her
pictures across the
pages---true small
moment story, well
sequenced

Not many details

While retelling story
orally, Katie uses
dialogue

~

Al not i
sketched your
story across the
pages! Nice
wor ko

C €§

bwant o show
you how writers
show talking in
their pictures and
in their words
today.

Used Mentor
Texts

Student text tp
show speech
bubbles

Published text=
guotation marks




1:1 Conferring Notes

Date:

Observation

Research

Compliment

Teaching
Point

10/20/2010

Katie has added
words to the first
page. Sheis
making great
attempts at letter-
sound associations
while spelling.
Classic error of /j/
for dr consonant
clusters

Katie is attempting
to show talking in
her PN, but she is
struggling with her
story voice:

My teacher said we
are making
ourselves. | love
drawing, do you?
My teacher loves
drawing.

| see you are
using your
spelling
strategies in your
writing! Good
work!

Today | want to
show you how to
add talking and
thinking to your
story.

Shared pen
method




Compute Weekly Time Allocation

8:15 A
8:30 AM Scheduled Day Off
8:45 A

8:30 AM

Master Schedule 2009-2010 revised 4-20-10
Lindbom Elementary
Kimberly Seymour, Ed.S., CCC-SLP

9:00 AM KEY
9:15 A'l Conventions: Sound-Symbol

10:15 AII T1: Collaboration/w hole clas
10:30 A|I T2: work with at-risk

9:00

10:00!
10:15 AM
10:30 AM
10:45 AM

TV o T T 7 TOT TV T, ST T o TO PN

Price: Phonological Aw T2&3

Price: Phonological Aw T2&3
Ph Manip: Devin, Dillyn, Christian, Presley
1

10:45 AI T3: IEPT students
11:00 A
11:15 A|I 5min kids: w ork on artic or
11:30 All syntax 1:1, closest location
11:45 A

1
11
1]
1]

12:00 *WW mini-lessons
12:15 P|I Angela, Max, Bella, Quinn
12:30 I*l Payton, Joey G.

el s =

12:45 1
1:00
1:15 P
1:30 PV

1:45

2:00 1 Unscheduled blocks will be used for:
2:15 PII compliance tasks (IEPT's)
2:30 P|I communication parents/staff

3:00
3:15 PM
3:30 PM
3:45 PM

2:45 1 designing student interventiol]

4:00 PM
4:15 PM

B

Push-In First Grade Services
Teacher 6s [Mi

Obser ved

Sometimes Conferred IEPT students 1:1

Sometimes Tier 2 & 3 Strategy Group Work for PA

]

3:10 PM Price: NWF
3:15 PM Price: NWF
3:30 PM Price: NWF

End of Day n




I
SLI Student Example Il

Christianos | EPT
Moderate Articulation Impairment



Student Example 2: Christian

gl s h(15+‘/‘n L Date; o?’/ﬁ’/b

Complex Fronts/Endings Assessment
Directions: Read the word aloud. No tools (elkonin boxes/chips)
are provided.

R

: hy
Fronts: 4geldas mb 5-\ X T
, R 1 tudl woed | havi 5pok ST
1. flip i fie AL R el e G 21540
+ 2. stop stop Nk - AL ,M\ (s Fronts -
i. Clul)I'C()]P tlub e i X i P N
. spell slmp + J WE P e AT N
S R == S 1 L Tl o Tk
6. twig fop t19 ‘f’ Ar ¢ Shp(shp Club/k20b |\ Spenfspell erdblcab
7. drop jop a0 e i ey iia ik | o
8. Trucch hog c[i:v‘»tk j;> ;}\ k/Q ( OF g&)? 3 ;
9. sleep Ssp 5“10 77777 & 3145 _________ . Sl M ’huék/‘fS‘rAk ; Sfc’ef’/_g,
10.grade 3‘\( ‘ﬁl{ qor """"""""""" :";"“‘f """ ‘“ ----- S
Ends A : e
L west Weis  + e B R S
2. sand San San
3. bank [ ag R et e TR T e e s
T =1 VRt
Z. :iefn’r f{,m + west/ + { sand /smn nK/U Pag—f/ T der Py :
S L0 o bleo s L Nt s ol i d o
7. help hog = \\@ OP ()\k) GEel }\()‘}' , U ' A
8. gift 4ol t ‘
T . SR help *Jj“H+ __________ bt it 5

10. dump H»F v -




Key: 1=SECURE

2=DEVELOPING

Qualities of Writing

1

3

Content

Writing is focused and on
topic and includesdetails
and example.

and shows development
topic with limited details

Writing shows little or no
development of topic.

Organization

Writing shows a logical
sequence with beginning,
middle and end.

to sequence and develop
ideas with beginning an

Writing shows little or no
direction

Convention

Writing consistently
demonstrates knowledge ¢
sound/letter
correspondence and
accuracy in punctuation
and capitalization.
Spacing betweewords,
accurate letter formation
and lifeto-right sweep
contributeto ease of
reading.

Surface feature errors do

notinterferewith

Writing shows use of
letter/sound
correspondence with
inconsistent use of vowels
and simple punctuation.
Suface errors do not
interfere with
understanding.

There is appropriate
spacing between works an
lift/right sweep.

ting shows little orno
se of conventions or

letter/sound
correspondence.
Surfaceerrors make
reading difficult.
There is a sense spacing
and left/right sweep




SLPOs Supporting
Interventions

IEPT goals:

1.

Christian will articulate and segment consonant clusters clearly
so that he can communicate and spell words with complex
fronts correctly (flip, club, spell, crab, twig, etc.)

Christian will segment consonant clusters clearly so that he can
communicate and spell words with complex ends correctly
(west, sand, bank, past, etc.)

Christian will articulate and segment sounds clearly so that he
can communicate clearly and spell words with short vowels
(1, u, e) correctly.

Christian will utilize the /k/, /g/, /f/, v/ sounds during
conversational speech.

Christian will use an audible voice to facilitate his effective
communication skills (S.CN.01.03)




SLP6s Rol e 1
Tier 2 and 3 Interventions

Small Groups formed
from data analysis
of:

Awareness

MLPP Hearing and = |
Recording Sounds | &
DIBELS Phoneme

Segmentation
Fluency




SLPO0Os Rol e 1 n
Tler 2 and 3 Interventions




Compute Weekly Time Allocation

Master Schedule 2009-2010 revised 4-20-10

8:15 A
8:30 AM Scheduled Day Off
8:45 A

9:00 AM KEY

9:15 All Conventions: Sound-Symbol
9:30 AM
9:45 A
10:00 A
10:15 AII T1: Collaboration/w hole clag
10:30 A|I T2: work with at-risk

10:45 Al T3: IEPT students
11:00 A

11:15 A|I 5min kids: w ork on artic or
11:30 All syntax 1:1, closest location

Lindbom Elementary
Kimberly Seymour, Ed.S., CCC-SLP

Push-In 3rd Grade

Sometimes Facilitated Whole Class Mini Lesson
(mostly observed)

11:45A

12:00
12:15 P|I Angela, Max, Bella, Quinn
12:30 P|I Payton, Joey G.

*WW mini-lessons

fian, Presley

anac cws [ anoc coslicn

12:45 1
1:00
1:15 P
1:30 PV

1:45

2:00 1 Unscheduled blocks will be used for:
2:15 PII compliance tasks (IEPT's)
2:30 P|I communication parents/staff

2:45 1 designing student interventio|
3:00

3:15 PM

3:30 PM

3:45 PM

4:00 PM

4:15 PM

From her conferring notes, classroom teacher had
evolving strategy groups she asked me to work with

uded EPTOd

Students

Mostly i ncl my |

St

C

(@}
S

-0

—




SLI Student Examples Il & IV

Angel i nads Person
Wyattos Personal




Small Group Instruction: Effective
Word Choice (Style and Voice

Re-teach Similes Mini-lesson:

Defi ne them hkaaasot he

. Find them in mentored texts/make lists as you
find them (Poetry great resource)

~Brainstorm/ create yo
somet hing really s ma

~ Use Resources such as HELP book or
classroom materials

ur
|




Student Example 3: Angelina

.......

%6 ént to China”

to adopt my little sister.
My little sister she is
as cute a bunny! |
stayed atmy aunt’s
house. My mom de-
cided to bring me back
a souvenir. She

M C/)am jQ\\na Rollella

brought a china doll! |

felt excited that she
home. My mom
brought me so many

apet)

/
/my chinlla  do
/

4
/" souvenirs. This made "+
Sasfl P s it O H G 50

me feel like | was with
my mom in China.

Mom whispered, °
here’s a-souvenir.” | gy

A% A\

jumped up and down
f *

and my hand tucked
together in the front of
me .| was yelling .| said
“thank you, thank you,
thank you!” | yelled




Student Exampl e 3

/

/" “this is the best day y- iy

e In the end my mom
. ~ brought back two won-

The first time | saw ~ derful things from

Christina she was China. First | got my

beautiful. 1said, *I have baby sister Christina. |
a cute sister, cute as a also got a beautiful

cat.” Christina was China Doll
cute as a banana.




Small Group Instruction: Effective
Word Choice (Style and Voice

Words to
Use
Instead of

SAID

Loud Words

shouted
roared
yelled
screamed
squealed

shrieked
screeched
hollered
howled
wailed

QUIET WORDS

whispered
mumbled
quietly said
thought
sighed
yawned

HAPPY WORDS

Laughed
giggled
cheered
chuckled

Bad Mood Words

Grumbled
Growled
Groaned
Moaned
Snarled
Sneered
Complained

Sad Words
Cried
Whined

Answers to Questions

Words

Answered
eplied

Question Words
Asked
Questioned




Small Group Instruction: Transition
Words (Organization

Helpful Sentences Starters Tiers 2 and 3

One day One day, the students arrived at school without their backpacks.

Later Later that night, it started to snow.

Finally Finally, the children got to the front of the line.

While While the president took the stage, the photographers took pictures.

As soon as | As soon as the girl finished her book report, she went to bed.

Next Next, the students decided to play a game of football.

After After it stopped raining, the students went outside to play.

During During winter break, Rodney got a new puppy.

Because Because of the blizzard, the woman was scared to drive home.

Another Another one of my favorite characters is Aaron Cross.

In addition I n addition to the movieds intere

Also Also, I like to play chess.

However The boy and girl wanted to get ice cream. However, their mother would ng
take them to Dairy Queen.

Since Since | started school, | have been doing nothing but homework.

Even though| Even though the boy did not like vegetables, he ate his broccoli.




Small Group Instruction: Show,
Donot Tel | Cont e

AJse Published Mentored Texts
AJse Student Samples as Mentored Texts

AAs a reader, | would | ove to make
exactly what happenedo

Ahow, Donot Tell requires strong ex
Making I nferences is the opposite o

ANhile student acts out, | provide oral language to match their
actions




Small Group Instruction: Show,
Donot Tel | Cont e

Read the sentences below and circle the sentences that SHOW instead of tell.
Better understanding this concept is going to make the stories | write even more vivid for my readers!

1) | walked on the dirt trail.

With each step dust clouds puffed up around my shoe on the dirt trail.

2) Because the sun was shining so brightly | had to scarf down my cone so it
woul dnoét drip all over mg

| ate the ice cream quickly.




Small Group Instruction: Show,
Donot Tel | Cont e

LI stude

Loganodos goal was he wanted| h

Loganodos story after

Ben sad hout (hut) thair were buttrflise in my stumick. |
was roking back and foth. Wen | cecht the ball the ball
roct back and foth in my hand and | handed it off to
him. He skord the tochdon! Ben was happy because
we wun and the ixsiting thing was Ryan sed he would
giv us candy. He did not wont to because he only had
two pesis for us and he had no pesis for him. We wer
rile HAPPY! And that was the only game we won.




Small Group Instruction: Thought
Shots (Content and Ideas: Detalls

Use Published Mentored Texts

Use Student Samples as Mentored Tex

nNAs a reader, I would | ove to know

Find words that show thinking in mentored text and create lists of words
that show thinking: wondered, believed, realized, thought, wished, etc.

| denti fy place i n studentds story




Student Example 4: Wyatt

CONFERENCE 1:

Observation: Watermelon story about Cedar Point
Research: heart of story=beat his friend in a go kart race

Compliment/Teaching Point: | like how you are writing
about something that really happened in your life,
but as a reader, [ 06d r
your Go Kart Le
trip.

Strategy: Make movie in mind/orally tell story

e
race. t

a
(0]

CONFERENCE 2:

Observation: Mrs. Darkowski left note: what were you
thinking about while you were driving the Go Kart?

Research: he coul dnot

Compliment: | love how you zoomed into the Go Kart
race with your friend Jack!

Teaching Point: Mentor text with thought shots

bel|i

Wyattds Story BEFORE 1:
When | Went To Cedar Point

When | want to cedar point it tuk us 3 hors to get theres. |

with my firend name is Jack. When we got there me and J
was exsthleesodid. We wre there for 3 day. | rode the go

carts and | went to the warter prke. the 3 days that we wen
l'l'y 1Ti ke to know more about
r

sitviaph®tm i nt o t hat p t of yolr

ant
ack

(0]
a

AFTER 1:1 CONFERRING:

Il listen for the work to ay
say go. My hart was pondin. | could not wait to
race my friend. | was driving by my friend. Some
buddy hit the back of my friends go cart and he
spun out . The work sai
|l stop then the o]
| could not blive how fast | was going.
he work said fAslo d
uII in the parking spot we got off the
. s al i b o% my fo
I 9 Os'arl &N 90% cfadSste wa

me O



Compute Weekly Time Allocation

8:15 A
8:30 AM Scheduled Day Off
8:45 A

9:00 AM KEY

9:15 A'l Conventions: Sound-Symbol
9:30 AM
9:45 A
10:00 A
10:15 AII T1: Collaboration/w hole clag

Master Schedule 2009-2010 revised 4-20-10
Lindbom Elementary
Kimberly Seymour, Ed.S., CCC-SLP

10:30 A|I T2: work with at-risk

10:45 AI T3: IEPT students
11:00 A
11:15 A|I 5min kids: w ork on artic or
11:30 All syntax 1:1, closest location
11:45 A

12:00 *WW mini-lessons

10:45 AM 10:45 AM
[: 11:00 AM 11:00 AM
11:15 AM 11:15 AM

12:15 P|I Angela, Max, Bella, Quinn
12:30 I*l Payton, Joey G.

12:45 1
1:00
1:15 P
1:30 PV

1:45

2:00 1 Unscheduled blocks will be used for:
2:15 PII compliance tasks (IEPT's)
2:30 P|I communication parents/staff

2:45 1 designing student interventio|
3:00

3:15 PM

3:30 PM

3:45 PM

4:00 PM
4:15 PM

Push-In Second Grade
Taught many whole classroom mini-lessons (Tier 1)
(Teacher was new to process)
1:1 Conferring with IEPT students

\\‘

‘---------l



Tier 1 Whole Group Instruction: Physical
Description (Content and Ideas: Detalls)

e, S

The E.E.T. Describing Kabob is perfect for these lessons!

www.expandingexpression.com



http://www.expandingexpression.com/

Tier 1 Whole Classroom Instruction:
Sequencing (Organization

~ Modeled explicit teaching as well as objective
of teaching oral sequencing of story

~ To~With~By Method (Great strategy for
children with Language Processing difficulties)

. To~ model story from my personal life

. With~ we (as class) retell an event that
happened to our <c¢l ass

By (yourself)~ turn and tell a story to your
writing partner




Tier 1 Whole Classroom Instruction:

Dialoque (Content & ldeas: Detalls

I'ntroduce term and def I
stories

. Use texts to locate dialogue

_ Notice how the author shows dialogue (with
rquotation markso )

~ Model how to add dialogue to my own writing.
_ Students help me add dialogue to my writing.
. Students add dialogue to their own writing.



I
SLI Student Example V

Mi cahos Writing:
Formulating Sentences (CELF-4) =

Style and Voice: Variety of sentence
beginnings, lengths and patterns



Student Example 5: Micah

(sfy and vo (e, W/
8 (‘LY - for Mtdlvtﬂu)

N 5 "w—\ oY

fend- (‘@*vw“ Aol Frent.
{A€ 4w nﬂ/we P]A'Y@rf D?V H«o

T X%Wﬂf e Pfﬁwd T
_ﬁéﬁ o Weitke Ap-Play Vool A Jousy

5 £ e e T e — |
E;z\mf Fhiz @E( . WW‘?W@M ________________________________________________________________________________________________

________________________________________________________________________________________________ P°92




1:1 Conferring Notes: Micah

Date:

Observation

Research

Compliment

Teaching
Point

2/15/2010

Following mini-
lesson of character
description work
from mentor text
Amazing Grace

Sentences short,
choppy, lack variety.

Letter formation and
spacing greatly
improving

Spacing and
letter formation
(ongoing goal)

Writers have
short and long
sentences, to
keep their
reader 6s
interest.

Specific work
on first orally
combining
ideas/sentences




Student Exampl e 5




